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	 Higher	education	sectors	 in	East	Asian	societies	are	 in	 the	midst	of	 internationalization,	

which	is	often	directed	to	serve	respective	national	interests	rather	than	the	common	good	of	the	

region.	Adopting	the	beyond-state	perspective,	this	article	conceptually	clarifies	the	idea	of	Asian	

citizenship,	and	 illustrates	the	extent	to	which	 international	 joint	education	can	develop	Asian	

citizenship	 through	a	case	study	of	 the	Asia	Education	Leader	Course	co-run	by	universities	

across	East	Asia.	Drawing	on	the	experience	of	the	case	based	on	the	analysis	of	its	publicized	

documents	 and	 class	 observation,	 the	 article	 gives	 four	 suggestions	 to	 international	 joint	

education	programs	interested	in	developing	beyond-state	citizenship.

Key words: higher education, internationalization, international joint education, Asian citizenship, 

Asia Education Leader Course

I. Introduction
	 Higher	 education	 in	East	Asia	has	witnessed	a	 surge	 of	 internationalization	 in	 recent	

decades,	 featuring	diversification	of	student	and	staff	compositions,	cross-border	research	and	

education	collaborations,	and	even	solicitation	of	branch	campuses	of	overseas	universities	(Mok	

and	Yu	2014a;	Palmer	et	al.	2011).	With	the	intentions	to	meet	education	demands	and	increase	

global	 competitiveness,	 either	 economically	 or	 culturally	 (Mok	 and	Yu	 2014b),	 such	 often	

government-initiated	 internationalization	 is	 frequently	understood	as	a	response	 to	pressures	

heightened	by	economic	and	academic	globalization	(e.g.	Altbach	and	Knight	2007).	Japan	is	part	

of	this	trend	(Arimoto	2010).	While	the	internationalization	increases	interactions	across	borders,	

its	discourse	and	practice	are	dominated	by	enhancing	national	strength	based	on	science	and	

technology,	with	less	attention,	as	Mok	and	Yu	(2014b)	observed,	given	to	humanities	and	social	

sciences	disciplines.	The	internationalization	of	higher	education	is	treated,	more	often	than	not,	

as	 the	means	to	serve	respective	national	 interests,	 rather	than	to	articulate	and	advance	the	

common	good	of	 the	region	and	the	global	community.	Adopting	the	beyond-state	perspective,	

this	article	clarifies	the	concept	of	Asian	citizenship,	and	illustrates	the	potential	of	international	
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joint	education	 for	developing	Asian	citizenship	 through	a	case	study	of	 the	Asian	Education	

Leader	Course	(AELC)	co-run	by	universities	across	East	Asia.

	 The	article	discusses	 that	although	short	of	overt	expression	about	Asian	citizenship,	 the	

AELC	did	 provide	 important	 learning	 resources	 and	 opportunities	 for	 developing	Asian	

awareness.	The	 lesson	 learnt	 from	 the	AELC	experience	 is	 that	 to	 develop	 beyond-state	

citizenship	embodied	not	only	in	awareness	but	further	in	identification,	responsibility,	and	action,	

the	development	should	be	designed	as	a	conscious	and	assessable	 learning	activity	with	clear	

expression	and	specified	learning	outcomes.

	 There	are	 three	sections	 in	what	 follows.	The	 first	 section	 frames	 the	concept	of	Asian	

citizenship	under	 the	contemporary	theory	of	citizenship	and	the	notion	of	global	citizenship.	

With	some	background	information	about	the	AELC,	the	second	section	addresses	the	question	

in	 the	article	 title	 through	the	analysis	of	publicized	AELC	documents	 including	 its	brochure,	

curriculum	and	syllabuses,	and	the	author’s	observation	of	AELC	classes.	Based	on	the	AELC	

experience,	the	last	section	gives	suggestions	to	international	joint	education	programs	interested	

in	cultivating	beyond-state	citizenship.

II. Defining Asian citizenship
	 This	 section	 clears	 the	 conceptual	 ground	 for	 the	 subsequent	 sections.	Following	 the	

contemporary	developments	of	citizenship	theory,	the	concept	of	Asian	citizenship	is	framed	in	

light	of	the	idea	of	global	citizenship.

Modern citizenship and its contemporary reconfiguration

	 Citizenship	is,	in	the	broad	sense,	the	relationship	between	an	individual	on	one	hand	and	the	

community	that	the	individual	is	relevant	to	on	the	other	–	be	the	community	political	or	social,	

national	or	global;	be	the	relevance	legal	or	physical.	This	definition	implies	that	citizenship	may	

be,	and	 indeed	 is,	varyingly	understood	and	practiced	 in	different	political,	 social,	and	cultural	

contexts.	It	is	thus	important	to	bear	in	mind	the	significance	of	context	in	citizenship	conception	

and	practice.	But	of	equal	 importance	 is	 that	we	should	be	cautious	not	 to	overemphasize	the	

context.	Overemphasis	would	 lead	to	descriptive	and	even	normative	relativism,	obscuring	the	

fact	of	historical	 influences	between	different	conceptions	and	the	practice	of	citizenship,	and	

closing	the	door	of	understanding	and	learning	from	one	another.

	 The	Asian	citizenship	conception	 in	 this	article	 is	built	upon	modern	citizenship	which	 is	

currently	undergoing	its	contemporary	reconfiguration.	Not	only	does	the	term	citizenship	have	

its	roots	in	Western	languages,	but	also	modern	citizenship	as	the	legal	membership	of	a	nation-

state	was	first	established	in	Western	states.	For	the	birth	of	modern	citizenship,	Heater	(1999)	
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pointed	out	 that	 “it	was	 the	British	 (including,	 crucially,	 the	American)	experience	 [of	 liberal	

citizenship	 and	 citizens’	 rights]	 over	 one-and-a-half	 centuries	 prior	 to	 1789	 that	 laid	 the	

foundations	for	the	transition	from	a	monarch-subject	relationship	to	a	state-citizen	relationship,”	

and	 that	 “it	was	 the	French	Revolution	 that	 first	 established	 the	principle	 and	practice	 of	

citizenship	as	 the	central	 feature	of	 the	modern	socio-political	 structure”	 (p.	 4).	The	modern	

institutionalization	of	citizen	as	equal	entity	vis-à-vis	the	state,	and	citizenship	as	the	legal	status	

with	a	string	of	rights	and	responsibilities,	 spread	 to	other	parts	of	 the	world,	 including	East	

Asian	states,	throughout	the	nineteenth	and	twentieth	centuries.

	 The	establishment	of	a	modern	state-citizen	relationship	was	simultaneous	with	the	“coupling”	

of	state	and	nation	(Delanty	2000:	91).	Instead	of	being	ruled	by	one	as	was	the	case	in	empires,	

the	modern	state	was	settled	in	the	form	of	being	ruled	by	all	in	the	name	of	the	nation	typically	

claimed	on	the	grounds	of,	imagined	or	not,	common	culture	and	ethnicity.	As	a	consequence	of	

the	modern	state-citizenship	relationship	and	the	equation	of	state	and	nation,	citizens	within	a	

state	are	often,	if	not	always,	taken	for	granted	to	hold	such	commonalities	as	homeland,	descent,	

language	and	culture.

	 From	the	democratic	perspective,	 it	 is	perhaps	not	difficult	 to	understand	the	mobilizing	

power	of	the	appeal	to	commonality	in	toppling	the	sole	ruler	and	building	a	state	ruled	by	all	in	

it,	 and	 the	state	power	 in	ensuring	equal	rights	and	responsibilities	 to	 its	citizens.	Yet	 these	

modern	 constructs	 have	 been	 questioned	 in	 contemporary	 times,	 particularly	 by	

postmodernization	and	globalization.	Postmodernists	powerfully	contend	that	all	commonalities	

are	constructed	and	there	 is	no	one-size-fits-all	universality,	while	contemporary	globalization	

unprecedentedly	 intensifies	the	flow	of	people,	capital,	and	 information	across	state	boundaries.	

Such	contemporary	forces	break	the	modern	equation	of	nation	and	state.	A	nation	is	perceived	

as	a	product	of	modernity	 (Gellner	2008),	while	ethnic	 identity	becomes	 little	more	 than	one	

collective	identity,	among	others,	“free-floating”	in	society	(Delanty	2000:	96).	Citizenship	and	the	

state	are	gradually	detached	from	an	ethnically	defined	nation.	Furthermore,	with	the	awakened	

awareness	of	particularities	and	 intensified	global	challenges	such	as	conflicts	and	 inequalities,	

citizenship	is	proposed	to	be	necessary	to	extend	from	its	modern	exclusive	state-centeredness	to	

be	a	“multi-layered”	concept	covering	“local,	ethnic,	national,	state,	cross-	or	trans-state	and	supra-

state”	(Yuval-Davis	1999:	119).

Global citizenship and Asian citizenship

	 Amid	the	conceptual	reconfiguration	of	citizenship,	the	idea	of	global	or	world	citizenship	is	

rekindled,	which	has	its	philological	roots	in	the	ideal	of	cosmopolitanism	that	all	human	beings	
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are	 citizens	 of	 the	world	 (Dower	 2003;	Heater	 2002).	 It	may	be	difficult,	 as	Heater	 (2002)	

commented,	 to	 reach	a	 “succinct,	 comprehensive	 and	generally	 agreed”	definition	 of	global	

citizenship	 due	 to	 the	 complexity	 and	 sometimes	 “confused	 usage”	 of	 the	 concept	 (p.	 7).	

Nevertheless,	there	is	no	lack	of	efforts	trying	to	explain	global	citizenship.

	 By	surveying	interpretations	of	cosmopolitanism	and	global	citizenship	that	appeared	at	the	

turn	 of	 the	 current	 century,	Heater	 (2002)	 identified	 a	 basic	 duality	 in	 global	 citizenship	

conceptions,	which	is	between	moral/cultural	and	institutional/legal.	The	moral/cultural	model	of	

global	citizenship	stresses	 the	common	moral	concern	and	responsibility	by	and	 for	all	human	

beings,	 and	 the	 capacity	 of	 individuals	 to	 “flourish	by	 forging	 idiosyncratic	 identities	 from	

heterogeneous	cultural	sources,	and	not	to	be	thought	of	as	constituted	or	defined	by	ascriptive	

ties	to	a	particular	culture,	community	or	tradition”	(Scheffler	1999:	258,	cited	in	Heater	2002:	10).	

Compared	with	 the	moral/cultural	model,	 the	 institutional/legal	model	of	global	citizenship	 is	

much	more	contested,	resonating	more	with	modern	citizenship	as	a	legal	status	of	the	state.	It	

articulates	the	need	of	supra-national	law,	such	as	universal	world	law,	or	political	authority,	such	

as	a	world	government,	to	guarantee	the	rights	and	responsibilities	of	all	human	beings	as	global	

citizens.

	 This	 twofold	 understanding	 of	 global	 citizenship	 is	 reflected	 in	 an	 interwoven	 and	

developmental	way	 by	Heater	 (1999)	 in	 his	 vague-precise	 spectrum	of	 global	 citizenship	

containing	four	scales	of	identity,	morality,	law	and	politics.	Global	citizenship	as	identity	focuses	

on	the	“feeling	of	membership	of	humankind,”	while	global	citizenship	as	morality	accepts	“the	

moral	precept	that	the	individual	has	some	responsibility	for	the	condition	of	the	planet	and	the	

rest	of	its	inhabitants”	(p.	136).	In	a	more	precise	form,	global	citizenship	as	law	recognizes	“that	

one	is	subject	to	and	should	live	by	the	codes	of	supra-	and	trans-national	laws,”	and,	in	the	most	

precise	 sense,	global	 citizenship	as	politics	believes	 “in	 the	need	 for	 supra-national	political	

authority	and	action”	and	the	participation	within	it	(p.	136).	A	vaguer	scale	than	the	above	four	

could	be	added	to	 the	spectrum.	On	the	grounds	 that	global	citizenship	as	 identity	–	 that	 is,	

identification	with	the	human	community	–	logically	requires	the	awareness	of	that	community,	

global	citizenship	as	awareness	is	arguably	the	vaguest	form	of	global	citizenship.

	 The	 concept	 of	 global	 citizenship	 provides	 a	 paradigm	 for	 citizenship	 beyond	 state	

boundaries.	The	dual	model	 of	 global	 citizenship,	 and	more	 specifically,	 the	now	 five-scale	

spectrum	developed	based	on	Heater	 (1999),	can	arguably	apply	 to	citizenship	at	 the	regional	

level,	 including	Asian	citizenship	 in	the	present	study.	There	can	be	a	moral/cultural	model	of	

Asian	citizenship	featuring	common	moral	responsibility	by	and	for	people	in	Asia,	and	cultural	

identity	and	practice	built	upon	 the	diversity	and	porosity	of	 cultures	 in	 the	region,	 and	an	

institutional/legal	model	of	Asian	citizenship	with	the	vision	of	making	 laws	covering	Asia	and	
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even	creating	a	political	authority	governing	the	region.	 In	the	vaguest	 form	Asian	citizenship	

means	awareness	of	Asia	as	one	community,	which	 is	 followed	by	the	second	vaguest	 form	of	

Asian	citizenship	as	the	sense	of	belonging	to	the	Asian	community.	Figure	1	presents	the	five	

scales	on	the	spectrum	of	Asian	citizenship.

	 Asian	citizenship	 framed	 in	 this	article	 is	 intended	to	be	a	complement	 to,	 rather	 than	a	

replacement	of,	global	citizenship	and	modern	state-centered	citizenship.	Samuel	Scheffler,	 as	

Heater	(2002:	10)	noted,	distinguished	the	extreme	and	the	moderated	views	of	global	citizenship,	

the	 former	claiming	that	global	citizenship	 is	 the	only	ground	of	 justification	 for	attachment	to	

lower	levels	of	community	which	merely	bears	practical,	not	principle,	reasons,	while	the	latter	

recognizing	that	“the	individual	has	a	multiplicity	of	legitimate,	separately	justifiable,	allegiances”	

among	which	global	citizenship	 is	advocated.	Following	the	moderated	view,	 it	 is	held	 in	 this	

article	that	Asian	citizenship	is	no	more,	and	no	less,	than	state	or	global	citizenship.

	 Regarding	the	name	of	Asia,	Asian	citizenship	 in	this	article	primarily	focuses	on	the	East	

Asian	region	 including	Japan,	China,	Korea,	and	Taiwan,	among	others.	On	one	hand,	 this	 is	a	

region	 featuring	economic,	populational,	political,	religious,	geographical,	and	historical	diversity	

(Bray	 and	Lee	 2001:	 2),	 and	 on	 the	 other	 hand,	 often	 being	 discussed	 to	 share	 cultural	

commonality,	 such	as	 “the	 relationalist	perspective	of	 the	 individual	 and	 the	collectivity”	as	

opposed	to	alleged	individualism	in	the	West	(Lee	2004:	28).	This	context	is	further	complicated	

by	growing	economic	connections	(e.g.	METI	2003:	33-38)	and	political	conflicts	often	caused	by	

nationalism	between	 states	within	 the	 region	 in	 recent	 decades	 (Tan	 2015).	Against	 the	

background	of	distinctions	and	conflicts	as	well	as	similarities	and	connections	 in	 the	region,	

Asian	citizenship	is	arguably	a	desirable	and	viable	idea,	at	least	in	the	moral	if	not	in	the	political	

sense,	to	address	the	challenges	and	opportunities	facing	the	region.

III. Can AELC develop Asian citizenship?
	 With	Asian	citizenship	divided	 into	 the	moral/cultural	and	 institutional/legal	models	and	

gauged	by	the	five-scale	spectrum,	this	section	goes	on	to	explore	to	what	extent	 international	

Figure 1 The five-scale spectrum of Asian citizenship
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joint	education,	a	product	of	higher	education	internationalization,	can	develop	Asian	citizenship	

through	a	case	study	of	 the	AELC,	an	 international	 joint	education	program.	The	analysis	was	

based	on	its	publicized	documents,	including	the	brochure,	the	curriculum	and	the	syllabuses,	and	

the	author’s	observation	of	AELC	classes	in	its	first	phase	from	2014	to	2016.

An introduction to AELC1

	 Initiated	by	 the	Graduate	School	of	Education	at	Tohoku	University	 (Japan),	AELC	 is	an	

educational	program	jointly	run	by	it	and	five	other	 institutes	 in	four	universities	 in	East	Asia,	

including	National	Chengchi	University’s	College	of	Education	and	National	Taiwan	Normal	

University’s	College	of	Education	 (Taiwan),	Nanjing	Normal	University’s	School	of	Education	

Science	and	School	of	Psychology	(China),	and	Korea	University’s	Department	of	Education	(South	

Korea).	Since	July	2014,	the	program	has	been	open	to	postgraduate	students	of	the	six	partner	

institutes,	 containing	summer/winter	courses	hosted	 in	 turn	by	 the	 institutes.	The	program	

awards	a	 joint	certificate	of	completion	 to	students	having	participated	and	passed	a	certain	

number	of	subjects	in	its	summer/winter	courses,	meaning	that	students	are	free	to	choose	and	

attend	subjects	across	summer/winter	courses	held	 in	different	universities.	The	design	allows,	

unlike	one-off	short-term	programs,	 students	 to	meet	and	 learn	 together	with	 the	same	peers	

from	different	universities	on	more	than	one	summer/winter	course.	The	analysis	below	focuses	

on	the	AELC	in	the	first	two	years.

Cross-state awareness and East Asian awareness

	 The	 term	 “Asian	 citizenship”	did	not	 literally	 appear	 in	 any	publication	of	 the	AELC.	

Nevertheless,	 the	course	title	“Asia	education	 leader”	and	the	partnership	 in	the	course	of	five	

East	Asian	universities	 implied	 that	 the	course	would	be	oriented	to	 the	region	of	Asia.	This	

implication	was,	however,	 lost	 in	 the	description	of	 the	course	aim.	The	aim	of	 the	AELC,	as	

stated	in	its	2014-2016	promotion	brochure,	was	“to	raise	leaders	(IMEP:	Internationally-Minded	

Educational	Professionals)	with	an	international	perspective	who	would	be	able	to	tackle	Eastern	

Asia’s	educational	problems.”	This	aim	clearly	stressed	the	international	or	cross-state	awareness	

in	the	East	Asian	context.	But	the	awareness	of	other	states	is	arguably	little	more	than	a	step	

towards,	and	not	the	same	as,	Asian	citizenship	in	its	vaguest	form,	that	is,	the	awareness	of	Asia	

or	East	Asia	as a	whole.	Without	the	consciousness	of	East	Asia	as	one	community	in	the	first	

place,	it	is	logically	impossible	to	develop	a	sense	of	belonging	to	the	community,	not	to	mention	

other	more	precise	 forms	of	Asian	citizenship	 in	Figure	1.	Notwithstanding	 the	cross-state	

perspective,	which	 is	essentially	state	oriented,	 the	 implication	of	East	Asia	as	one	community	

might	not	be	completely	lost,	given	that	the	aim	highlighted	educational	problems	to	be	addressed	
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at	the	regional	level.

	 While	the	aim	of	the	AELC	did	not	express	the	development	of	awareness	of	East	Asia	as	a	

unity,	 the	 three	student	models	 that	 the	course	envisioned	did	require	actions	at	 the	regional	

level.	Its	2014-2016	promotion	brochure	stated	that	it	aimed	to	train	students	for	the	following:

	 ■	 	Education	researchers	capable	of	undertaking	comparative	analysis	of	educational	issues	

in	East	Asia

	 ■	 	Teacher	 leaders	who	are	practicing	educators	capable	of	 engaging	with	researchers,	

policymakers,	and	other	practitioners

	 ■	 	Education	administrators	with	 the	knowledge	and	skills	 required	 to	collaborate	with	

partners	across	the	region.	(emphases	added)

	 The	acts	of	comparison,	engagement,	and	collaboration	have	the	potential	 to	contribute	to	

education	in	the	East	Asian	community	as	a	whole.	Yet	with	the	absence	of	the	consciousness	of	

East	Asia	as	one	community,	the	identification	with	and,	more	precisely,	the	moral	responsibility	

towards	the	community,	those	acts	do	not	necessarily	serve	the	common	good	of	the	region,	as	

they	might	be	directed	towards	the	interests	of	particular	states	and,	at	worst,	at	the	expense	of	

the	East	Asia	community.

Analyzing the curriculum

	 The	AELC	2014-2016	curriculum	was	designed	with	four	categories	as	clusters:	knowledge	

(professional	knowledge	 in	education),	attitude	 (empathic	attitude	toward	Asia),	 skill	 (research	

skills),	and	practice	(experience	in	the	field).	Each	cluster	opened	one	subject	–	the	topic	of	which	

was	up	to	the	choice	of	the	host	institute	–	in	each	of	its	summer/winter	courses.	In	other	words,	

there	were	four	subjects	in	each	of	the	four	summer/winter	courses	held	in	the	period	(Table	1).

	 There	was	no	subject	specifically	dedicated	to	the	theme	of	Asian	citizenship.	Among	the	

sixteen	subjects,	 (2)	Global	Citizenship	was	 the	most	relevant	one	 to	Asian	citizenship	as	 its	

syllabus	clearly	stated	that	“education	 leaders	who	act	 in	 [the]	Asian	region	beyond	the	 [state]	

boarders	should	be	required	the	attitude	as	global	citizens	with	deep	understanding	of	changing	

Asian	societies.”	The	fact	that	no	subject	was	on	Asian	citizenship	did	not	mean	that	there	was	

no	space	to	develop	Asian	citizenship	 in	the	AELC	curriculum.	By	analyzing	the	titles	and	the	

contents	stated	in	the	syllabuses,	I	categorized	the	sixteen	subjects	into	three	groups	to	classify	

their	potential	for	Asian	citizenship	development,	with	Group	I	having	the	lowest	potential,	Group	

III	the	highest,	and	Group	II	in	between	(Table	1).
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	 Subjects	categorized	as	Group	 I	 focused	primarily	on	 the	profession	of	educator.	These	

subjects,	as	suggested	by	their	syllabuses,	were	content	rather	than	context	oriented,	and	thus	

had	the	lowest	potential	among	the	sixteen	subjects	to	develop	Asian	citizenship,	the	concept	of	

which,	as	noted	in	the	last	section,	is	context-sensitive.	By	contrast,	subjects	in	Groups	II	and	III,	

as	their	titles	revealed,	consciously	took	context	into	account.	Group	II	concentrated	on	individual	

cases	while	Group	III	went	one	step	further,	either	making	the	link	between	individual	societies	

or	considering	the	subject	 topic	at	 the	regional	or	global	 level.	For	example,	as	stated	 in	 the	

objectives	of	 subject	 (1)	Contemporary	Education	 Issues	 in	Asia,	 students	were	expected	 to	

“recognize	 the	diversities	of	education	system	 in	Asian	countries”	and	 “deepen	 the	views	of	

contemporary	education	 issues	 in	Asia.”	The	narrative	of	Asia	 as	 illustrated	 in	 subject	 (1)	

conveyed	the	nuance	of	Asia	as	one	entity,	the	awareness	of	which	is	the	very	beginning	stage	of	

Asian	citizenship	as	shown	in	Figure	1.

	 It	is	admitted	that	subjects	confined	to	exploration	or	comparison	of	educational	issues	in	or	

between	Asian	 societies	 did	 not	 necessarily	 raise	 the	 consciousness	 of	East	Asia	 as	 one	

community,	and	much	less,	a	sense	of	belonging	or	moral	responsibility	to	it.	Nevertheless,	those	

subjects	provided	 important	 resources	and	opportunities	 for	 students	 to	 learn,	discover,	 and	

understand	the	commonalities,	diversities,	connectedness,	exchanges	and	challenges	–	either	 in	

Table 1: AELC curriculum in 2014-2016
Cluster Subject Group

Knowledge

1 Contemporary Education Issues in Asia III
III (high)

I (low)

5 Emotional and Behavioral Problems in Adolescents I
9 Values and Innovation in China’s Educational Policies II
13 Theories and practice of Counseling I

Attitude

2 Global Citizenship III
6 Educational Exchange in Rival States III
10 Moral Education of Young Children in China II
14 Technology-Enhanced Classroom Environments I

Skill

3 Data Analysis for Educational Research I
7 Field Study I

11 Advanced Data Analysis I
15 Quantitative Methods in Educational Research I

Practice

4 Supports for Japanese children and Youth II

8 Research Study II

12 Children and Youth in Nanjing II

16 Comparative Study of Education III

Note: 1-4 were subjects of the Summer Course 2014 at Tohoku University, 5-8 of the Winter 

Course 2015 at National Chengchi University, 9-12 of the Summer Course 2015 at Nanjing 

Normal University, and 13-16 of the Winter Course 2016 at Korea University.

Potential for A
sian citizenship developm

ent 
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general	or	 in	 the	specific	field	of	education	–	 in	 the	East	Asian	context.	Knowledge,	attitudes,	

skills,	and	practice	gained	in	the	learning,	discovering,	and	understanding	process	 in	turn	could	

serve	as	 important,	 if	not	sufficient,	building	blocks	for	the	awareness	of	the	Asian	community,	

and	 furthermore,	 the	understanding	 that	people	and	societies	 in	 the	diverse	community	are	

interdependent	and	 interconnected,	 facing	challenges	 that	need	 to	be	addressed	by	all	 in	 the	

region.

	 For	instance,	in	subject	(4)	Supports	for	Japanese	children	and	Youth,	students	had	a	three-

day	 internship	opportunity	 in	 local	 international	centers	 to	practically	get	 involved	 in	children	

and	youth	support	available	in	Japanese	society.	Although	the	main	concern	of	the	subject	was	

the	Japanese	context,	the	students,	as	evidenced	in	their	class	presentations	that	I	observed,	also	

had	a	chance,	 through	migrant	support	provided	by	those	centers,	 to	raise	 issues	about	people	

flow	within	the	region	and	migrants	from	other	East	Asian	societies	living	in	Japan.	Furthermore,	

the	students	were	able	to	extend	the	Japanese	context	to	other	parts	of	East	Asia	where	the	

challenges	of	youth	support	commonly	exist.	In	their	class	presentations	one	student	related	the	

subject	to	the	issue	of	support	for	Chinese	domestic	migrant	children,	while	another	student	not	

only	shared	ideas	learnt	in	the	Japanese	context,	but	also	raised	the	question	of	how	Muslim	girls	

should	be	treated	in	Korean	schools	for	class	discussion.

	 In	 addition	 to	 subject	 contents,	 student	 interaction	 in	 and	 after	 class	 also	 opened	up	

opportunities	for	students’	construction	of	Asian	awareness.	Despite	that	neither	the	aim	nor	the	

curriculum	clearly	stated	Asian	citizenship	development,	the	design	of	AELC	being	held	in	turn	

by	 five	 universities	 across	East	Asia	 and	 attended	 by	 their	 students	 created	 a	 learning	

environment	 in	which	East	Asia	as	one	community	was	a	real	experience.	The	experience	of	

staying	and	studying	in	different	East	Asian	societies	gave	students	first-hand	knowledge	of	the	

community;	and	the	presence	of	students	from	different	East	Asian	societies	in	one	class	–	which	

tended	 to	be	 a	 fresh	 experience	 for	most	 students	 –	made	available	 immediate	 instances,	

interpretations,	and	explanations	on	particular	educational	issues	in	different	East	Asian	contexts.	

The	availability	could	remind	students	not	to	take	what	they	know	as	granted	and	to	be	aware	of	

diversities	in	East	Asia,	and	help	students	discover	connections	and	common	issues	in	the	region.

IV. Implications for international joint education
	 The	analysis	in	the	last	section	of	the	publicized	AELC	documents,	together	with	the	author’

s	class	observation,	suggested	an	answer	to	the	question	 in	the	article	title	regarding	whether	

international	joint	education	can	develop	Asian	citizenship.	In	the	absence	of	clear	expression	of	

developing	Asian	citizenship	 in	 its	overall	objective,	curriculum,	and	syllabuses,	 the	design	and	

the	 subject	 contents	 of	AELC	 nevertheless	 provided	 important	 learning	 resources	 and	
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opportunities	for	students	to	develop	Asian	citizenship	as	awareness	of	the	Asian	community.	In	

particular,	the	mention	of	Asia	in	the	course	title	and	some	subjects,	the	rotation	of	the	course	

venue	among	the	partner	universities,	and	the	attendance	of	 their	students	made	the	AELC	a	

suitable	environment	for	raising	the	awareness	of	Asia	or	East	Asia	as	one	community.	However,	

according	 to	 the	 five	 scales	 of	Asian	 citizenship	 in	Figure	 1,	 the	 awareness	 of	 the	Asian	

community	 is	only	the	vaguest	 form	of	Asian	citizenship.	 It	means	that	 the	AELC	design	and	

subject	contents	came	short	of	developing	more	precise	 forms	of	Asian	citizenship,	 such	as	

identification	with	and	moral	responsibility	to	the	Asian	community,	if	not	the	contested	legal	and	

political	 forms	of	Asian	citizenship.	 In	other	words,	neither	 the	moral/cultural	nor	 the	 legal/

political	model	of	beyond-state	citizenship	was	within	 the	range	of	 the	AELC	 in	 its	 first	 two	

years.

	 Education	programs	with	 cross-border	 collaboration	 such	as	 the	AELC	can	be	 seen	as	

specific	 initiatives	derived	 from	the	 internationalization	of	higher	education,	which	 in	turn	 is	a	

response	 to	 economic	 and	 academic	globalization.	On	 one	hand,	 this	 relationship	 renders	

international	 joint	education	a	possible	 stage	 to	develop	beyond-state	citizenship,	 the	 idea	of	

which	is	also	facilitated	by	globalization,	and	on	the	other	hand,	raises	fear	that	terms	like	global	

citizenship	and	Asian	citizenship	might	be	facilely	used	as	fashionable	rhetoric	without	substantial	

interpretation	and	content.	For	 international	 joint	 education	programs	 intended	 to	develop	

beyond-state	citizenship,	 the	conceptual	 clarification	of	Asian	citizenship	 in	 this	article	helps	

identify	the	extent	to	which	Asian	citizenship	is	to	be	developed,	from	the	awareness	level	to	the	

political	level.

	 Drawing	 from	the	AELC	experience	and	 lesson,	 there	are	also	 four	suggestions	 for	more	

effective	development	of	beyond-state	citizenship.	First,	a	clear	expression	of	 the	development	

and	a	concise	description	of	what	is	expected	of	the	students	in	terms	of	beyond-state	citizenship	

in	the	program	introduction	would	help	make	the	development	a	conscious	learning	goal.	Second,	

although	it	might	be	unrealistic	and	unnecessary	to	separately	conduct	a	class	about	beyond-state	

citizenship,	 especially	 for	 joint	 education	programs	 in	 fields	 other	 than	 social	 science,	 it	 is	

important	to	introduce	the	regional	or	global	perspective	into	the	curriculum	to	provide	resources	

and	 opportunities	 for	 students	 to	 develop	 a	 contextually	 multilayered	 and	 connected	

understanding	of	 the	subject	matters.	Third,	 for	subjects	 that	more	directly	cover	knowledge,	

skill,	attitude,	and	practice	concerning	regional	or	global	citizenship,	specifying	learning	outcomes	

would	make	the	development	assessable.	Fourth,	as	classes	of	an	 international	 joint	education	

program	involve	students	from	different	parts	of	the	region	or	across	the	globe,	special	sessions	

dedicated	to	student-student	and	student-instructor	trust-building	would	help	create	a	supportive	

environment	for	the	development	of	beyond-state	citizenship	on	the	program.

年報03陳思聡-二[39-50].indd   46 2017/03/16   16:40:57



―　　―47

� Annual�Bulletin,�Graduate�School�of�Education,�Tohoku�University�Volume�3

	 The	 four	suggestions	are	drawn	from	the	analysis	of	what	was	planned	rather	than	what	

was	actually	learnt	by	the	students.	A	follow-up	investigation	on	the	AELC	students’	perceptions	

is	 necessary	 to	 explore	whether	 students	 actually	 developed	beyond-state	 citizenship	by	

participation	in	the	AELC.	Nevertheless,	the	conceptual	clarification	of	Asian	citizenship,	and	the	

analysis	of	 the	AELC	case	as	an	 illustration	of	 the	potential	of	 international	 joint	education	 for	

Asian	citizenship	development	 in	 this	article	serves	as	a	preliminary	effort	 to	 transcend	 the	

contemporary	higher	education	internationalization	in	East	Asia	from	serving	respective	national	

interests	to	advancing	the	common	good	of	the	region.

Note
	 1Detailed	and	the	latest	information	about	AELC,	including	its	history,	curriculum	and	syllabuses,	is	available	on	

its	website:	http://www.sed.tohoku.ac.jp/~aelc/.
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